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Curriculum Overview:
Lcarningmcorlhce

Wc are CON FIDENT COMMUN ICATORSW]’]O listen and share ourideas conﬁdcntly,
We are RES] ]__H:_NT RESEARCHERSW}’IO dort give up and learn from our mistakes.
We are ASH RAT]ONALAMBASSADORSWHO strive to be the best we can be.

We are COLLABOKAT]VE CIT]ZENSW}TO work togetheranc‘l resPect others.

Intent

Early years Foundation Stage:

In EYFS the framework s organised across 7 areas of learningrather than
subjectareas. Aspart of this documentwe have planned how the skills
taught across EYFS feedintothe national curriculum and which statements
from the 2020 Development Matters are prerequisite skills for writing
withinthe National Curriculum.

KS1 and KS2:

In KS1 and KS2 the English writing curriculum has been designed to cover
all of the skills, knowledge and understanding as set out inthe National
Curriculum. The National Curriculum states that ‘a high-quality educationin
English will teach pupils to speak and write fluently so that they can
communicate theirideas and emotionsto others, and through theirreading
and listening, others can communicate with them.

To ensure that pupils develop a secure knowledge that they can build on,
our English curriculum has been mapped out using specificdisciplines.

When coveringeach of these strands, the content will be carefully
organised by each year group through our subjectoverview.

Content knowledge, vocabulary and skills will then be plannedfor at a
greater level of detail inthe Year group Frameworks.

Englishis delivered through subject specificteaching organised into
blocks undera theme. Meaningful links with other subjects are made to
strengthen connections and understanding for pupils.

Implementation

The Earlyyears Foundation Stage (EYFS) follows the ‘Development
Matters’ inthe EYFS guidance.

In EYFS Writingis taughtas partof ‘Literacy’ through ‘Writing’and will
be seen as partof the continuous and adultlead provisionacross the
classroom, not as a discretesubject.

All childrenin Reception, KS1 and, where necessary, KS2 have daily
phonics sessions in small ability groups where they participatein speaking,
listening, spelling, readingand writing activities thatare matched to their
current needs.

We teach Phonics usinga synthetic phonics programme called ‘Read
Write Inc’ produced by Ruth Miskin. Our staffteach learners the
relationship between sounds and the written spelling patterns, or
graphemes, which represent them.

From Year 2 (Term 2), when children areready to move off the WRI
programme, writingis taught as a discreetsubject every dayto allow
time to embed skillsinthe subject.

InKS2, Writingis taughtas a discreetsubjectevery day to allowtime to
embed skills inthesubject.

All learningwill start by revisiting prior knowledge. This will be
scaffolded to supportchildrento recall previous learningand make
connections. Staff will model explicitly thesubject-specific vocabulary,
knowledge and skillsrelevantto the learningto allowthem to integrate
new knowledge into larger concepts.

Learning will besupported through the useof knowledge organisers that
providechildren with scaffolding thatsupports them to retain new facts
andvocabularyin their long-term memory. Knowledge organisers are
used for pre-teaching, to support home learningandalsoas a partof
daily review.

Impact

Impact is measured through regular learning walks, lesson
visits, work scrutiny and pupil voice.

Work will show that a range of topics are being covered as well
as progression across each unitof work in every year group and
across year groups.

Children will be able to talk about the skillsand knowledge they
have acquired, through pupil voice, and will be engagedin
lessons and want to find out more.

Teachers will use Assessment for Learningto ensure all lessons
are relevantand will help to plan for nextsteps.

Star readingis also use at the end of each tern to formally
assess children progress.

Subject coordinators will be given regular time to ensure
resources are keptup to date, to monitor theirsubjectacross
the school, create action plans and impact reports and to
provide subjectfeedback to SLT as appropriate.




Breadth of study

Breadth of Study EYFS:

Writing: Transcription Spelling

Phonics and Spelling Rules

Three and Four Literacy Usesomeof their printand letter knowledgein their early writing. For example: writing a pretend shopping listthat
Year -Olds starts at thetop of the page; writing ‘m’ formummy.
Reception Literacy Spell words by identifying the sounds and then writing the sound with theletter/s.

Write short sentences with words with known letter-sound correspondences using a capital letter and a full stop.

Writing: Composition

Planning, Writing and Editing

Three and Four-Year-Olds

Communication and Language

Know many rhymes, be able to talk about familiar books,and be able to tell along story.

Literacy

Engage in extended conversationsabout stories, learning new vocabulary.

Use some of theirprint and letter knowledge in their early writing. Forexample, writing a pretend shopping list that starts at the top of
the page; writing ‘m’ formummy.

Write some orall of theirname.

Write some lettersaccurately.

Expressive Arts and Design

Beginto develop complexstories using small world equipment, like animal sets, dolls and dolls houses, etc.

Reception

Communication and Language

Learn newvocabulary.

Articulate theirideas and thoughts in well-formed sentences.

Describe eventsin some detail.

Use talk to help work out problems and organise thinkingand activities, and to explain how things work and why they might
happen.

Listen to and talk about stories to build familiarityand understanding.

Retell the story, once theyhave developed a deep familiarity with the text, some as exact repetition and some in theirown words.
Use new vocabulary in different contexts.

Listento and talk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary.

Literacy

Form lower case and capital letters correctly.

Spell words by identifying the sounds and then writing the sound with theletter/s.

Write short sentences with words with known letter-sound correspondences using a capital letterand a full stop.
Re-read what they have written to check it makes sense.

Expressive Arts and Design

Develop storylinesin their pretend play.

ELG

Literacy Writing

Write recognisable letters, most of which are correctly formed.
Spell words by identifying sounds inthemand representing the sounds with aletterorletters.
Write simple phrases and sentencesthat can be read by others.

Expressive Arts Being
and Design Imaginative and
Expressive

Invent, adapt and recount narratives and stories with peers and teachers.




Awareness of Audience, Purpose and Structure

Three and Four-Year-Olds | Communication and Language e Useawider range of vocabulary.

* Be able to express a point of view and to debate when they disagree with an adult orafriend, using words as well as
actions.

* Startaconversation withanadult orafriend and continue it for manyturns.

» Usetalktoorganisethemselves andtheirplay: “Let’sgoona bus...yousitthere...I'llbethe driver.”

Reception Communication and Language * Learn newvocabulary.

* Usenew vocabulary throughouttheday.

* Describe eventsinsomedetail.

* Usetalk to help work out problems and organise thinking and activities, and to explain how things work and why
they might happen.

* Develop social phrases.

* Usenew vocabularyindifferent contexts.

ELG Communication Speaking  Participatein small group, class and one-to-one discussion, offering their own ideas, using recentlyintroduced

and Language vocabulary.

» Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-
fiction, rhymes and poems when appropriate.

e Expresstheirideasand feelings about their experiences using full sentences, including use of past, present and future
tenses and making use of conjunctions, with modelling and support from their teacher.

Writing: Vocabulary, Grammar and Punctuation

Sentence Construction and Tense

Three and Four-Year-Olds | Communication and Language * Understand ‘why’ questions, like: “‘Why doyou thinkthe caterpillar got sofat?’

* Develop their communication, but may continue to have problems withirregulartenses and plurals, such as ‘runned’
for ‘ran’, ‘swimmed’ for ‘swam’.

* Uselongersentences of fourto sixwords.

Reception Communication and Language * Learn newvocabulary.

* Usenew vocabulary throughouttheday.

* Articulatetheirideasandthoughtsin well-formed sentences.

* Connectoneidea or actiontoanother usingarange of connectives.

ELG Communication Speaking » Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-

and Language fiction, rhymes and poems when appropriate.

* Expresstheirideas andfeelings about their experiences using full sentences, including the use of past, present and
future tenses and making use of conjunctions with modellingand support from theteacher.

Use of Phrases and Clauses

Three and Four Communication and Language » Uselongersentences of four to sixwords.
Year-Olds
Reception Communication and Language  Articulatetheirideas and thoughts in well-formed sentences.
* Connectoneidea or actiontoanother usingarange of connectives.
ELG Communication | Speaking * Expresstheirideasand feelings about their experiences using full sentences, including the use of past, present and

and Language future tenses and making use of conjunctions with modellingand support from theteacher.




Poetry and Performance

Three and Four-Year-Olds

Communication and Language

Singa largerepertoire of songs.
Know many rhymes, beableto talk about familiar books, and beabletotella longstory.

Expressive Arts and Design

Takepartinsimple pretend play, using an object torepresent something else even though they are not similar.
Begin to develop complex stories using small world equipment like animalsets, dolls and dolls houses, etc.
Rememberandsingentire songs.

Singthe pitch of a tonesungby another person (‘pitch match’).

Sing the melodicshape (moving melody, such as up and down and down and up) of familiar songs.
Createtheir own songs, orimproviseasongaround one they know.

Reception Communication and Language Engage in storytimes.
Retell the story, oncethey have developed a deep familiarity with the text, some as exact repetition and some in their
own words.
Learn rhymes, poems and songs.
Expressive Arts and Design Singina group orontheirown, increasingly matching the pitch and following themelody.
Develop storylines intheir pretend play.
ELG Literacy Comprehension Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words
and recently introduced vocabulary.
Expressive Arts Creating Make use of props and materials when role playing characters in narratives andstories.
and Design with Materials
Being Invent,adapt and recount narratives and stories with their peers and theirteacher.
Imaginative and Perform songs, rhymes, poemsand storieswith others, and (when appropriate) try to movein timeto music.
Expressive
Non-Fiction
Reception Communication and Language Engage in non-fictionbooks.
Listentoandtalk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary.
ELG Communication | Speaking Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-

and Language

fiction, rhymes and poems when appropriate.

Literacy

Comprehension

Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems
and during role play.




Breadth of study Key Stage 1 and Key Stage 2:

The programmes of study for writing at key stages 1 and 2 consist of 2 dimensions (similar to that of reading):
e transcription (spellingand handwriting)
e composition (articulating ideas and structuring them in speech and writing)

It is essential that teaching develops pupils’ competence in these 2 dimensions. In addition, pupils should be taught how to plan, revise and eval uate their writing. These aspects of writing
have been incorporated into the programmes of study for composition.

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the relationship between sounds and letters (phonics) and
understanding the morphology (word structure) and orthography (spelling structure) of words. Effective compositioninvolves articulating and communicating ideas, and then organising
them coherently for a reader. This requires clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also depends
on fluent, legible and, eventually, speedy handwriting.

Spelling, vocabulary, grammar, punctuation and glossary

Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading and writing. As vocabulary i ncreases, teachers should show pupils how to understand the
relationships between words, how to understand nuancesin meaning, and how to develop their understanding of, and ability to use, figurative language. They should also teach pupils how
to work out and clarify the meanings of unknown words and words with more than 1 meaning. References to developing pupils’ vocabulary are also included in the appendices.

Pupils should be taught to control their speaking and writing consciously and to use Standard English. They should be taught to use the elements of spelling, grammar, punctuationand
‘language about language’ listed. This is not intended to constrain or restrict teachers’ creativity, but simply to provide t he structure on which they can construct exciting lessons. A non-

statutory glossary is provided for teachers.
Throughout the programmes of study, teachers should teach pupils the vocabulary they need to discuss their reading, writing and spoken language. It is important that pupils learn the

correct grammatical terms in English and that these terms are integrated within teaching



https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/238985/English_Glossary.pdf
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-words containing each of the 40+
phonemes taught

-common exception words

-the days of the week

-name the letters of the alphabet in
order

-using letter namesto distinguish
between alternative spellings of the
same sound

-segmenting spoken wordsinto
phonemes and re presenting these by
graphemes, spelling many correctly
-learningnew ways of spelling
phonemes for which 1ormore
spellings are already known, and learn
some words with each s pelling,
including a few common homophones
-learning to spell common exception
words

-distinguishing between homophones
and near-homophones

-spellfurther homophones
-spellwordsthatare often misspelt
(Appendix 1)

-spellfurther homophones
-spellwordsthatare often misspelt
(Appendix 1)

-spellsome words with ‘silent’ letters
-continue to distinguish between
homophones and other words which
are often confused

-use knowledge of morphology and
etymologyinspellingand understand
thatthe spelling of some words needs
to be learnts pedifically, as listed in
Appendix 1

-spellsome words with ‘silent’ letters
-continue to distinguish between
homophones and other words which
are often confused

-use knowledge of morphology and
etymologyinspellingand understand
thatthe spelling of some words needs
to be learnts pedifically, as listed in
Appendix 1

-using the spelling rule for adding—s or
—es as the pluralmarker for nounsand
the third person singular marker for
verbs

-using the prefixun—

-using —ing, —ed,—erand—est where no
changeis neededin the spellingof root
words

-apply simple spelling rules and
guidance from Appendix 1

-learningthe possessive a postrophe
(singular)

-learningto spell more words with
contracted forms

-add s uffixes to spell longer words,
including —ment,—ness,

—ful, —less, —ly

-applyspellingrules and guidelines
from Appendix 1

-use further prefixes and suffixes and
understand how to add them

-place the possessive apostrophe
accuratelyin words with regular plurals
and inwords withirregular plurals
-usethefirst2 or3letters of a word to
check its spelling ina dictionary

-use further prefixes and suffixes and
understand how to add them

-place the possessive apostrophe
accuratelyin words with regular plurals
and inwords withirregular plurals
-usethefirst2 or 3 letters of a word to
check its spelling ina dictionary

-use further prefixes and suffixes and
understand the guidance for adding
them

-use dictionaries to checkthe spelling
and meaning of words
-usethefirst3or4letters of aword to
check spelling, meaning or both of
theseina dictionary

-use further prefixes and suffixes and
understand the guidance for adding
them

-use dictionaries to check the spelling
and meaning of words
-usethefirst3or4letters of a word to
check spelling, meaning or both of
theseinadictionary

-write frommemory simple
sentences dictated by the teacher
thatinclude words usingthe GPCs
and common exception words
taughtsofar.

-write from memory simple
sentences dictated by the teacher
thatinclude words usingthe GPGs,
common exception words and
punctuation taught sofar.

-write from memory simplesentences,
dictated by the teacher, thatinclude
words and punctuation taught so far.

-write from memory simplesentences,
dictated by the teacher, thatinclude
words and punctuation taught so far.

-writing narratives about personal
experiences and those of others (real
and fictional)

-writing about real events

-writing poetry

-writing for different purposes

-discussing writing similar to that which
theyare planning to write in order to
understand and learn from its
structure, vocabulary and grammar

-discussing writing similar to that which
theyare planning to write in order to
understand and learn from its
structure, vocabulary and grammar

-identifyingthe audience for and
purpose ofthe writing, selectingthe
appropriate formand usingother
similar writingas models for their own
-in writing narratives, considering how
authors have developed characters and
settings in what pupils have read,
listened toorseen performed

-identifyingthe audience for and
purpose ofthe writing, selectingthe
appropriate formand usingother
similar writingas models for their own
-in writing narratives, considering how
authors have developed characters and
settings in what pupils have read,
listened to orseen performed

-sayingout loud whatthey are going to
write about

-composinga sentence orally before
writingit

-planning or saying out loud what they
are goingto write about

-discussingand recording ideas
-composingand rehearsing sentences
orally (including dialogue),
progressively buildinga varied and rich
vocabularyandan increasing range of
sentence structures

-discussingand recording ideas
-composingand rehearsing sentences
orally (including dialogue),
progressively buildinga varied andrich
vocabularyandan increasing range of
sentence structures

-notingand developinginitialideas,
drawingon reading and research
where necessary

-notingand developinginitialideas,
drawingon reading and research
where necessary
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Performing

Vocabulary

-sequencing sentences to formshort
narratives

-re-reading whatthey have written to
check thatitmakes sense

-writing down ideas and/or key words,
including newvocabulary
-encapsulatingwhat they want to say,
sentence by sentence

-organising paragraphsaround a theme
-in narratives, creating settings,
characters and plot

-in non-narrative material, using simple
organisational devices (headings &
subheadings)

-organising paragraphsaround a theme
-in narratives, creating settings,
characters and plot

-in non-narrative material, using simple
organisationaldevices

-selecting appropriate grammar and
vocabulary, understanding how such
choicescanchange and enhance
meaning

-in narratives, describing settings,
characters and atmosphere and
integrating dialogue to convey
character and advance the action
-précisinglonger passages

-using a wide range ofdevicesto build
cohesion within and a cross paragraphs
-using further organisational and
presentational devices to structure text
and to guide the reader

-selecting appropriate grammar and
vocabulary, understandinghow such
choicescan change and enhance
meaning

-in narratives, describing settings,
characters and atmosphere and
integrating dialogue to convey
character and advance the action
-précisinglonger passages

-using a wide range ofdevicesto build
cohesion within and across paragraphs
-using further organisational and
presentational devices to structure text
and to guide the reader

-discusswhat they have written with
the teacher or other pupils

-evaluating their writing with the
teacherand other pupils
-rereadingto check that their writing
makes sense and that verbs to
indicate time are used correctlyand
consistently, includingverbs inthe
continuous form

-proofreadingto checkforerrors in
spelling, grammar and punctuation

-assessingthe effectiveness oftheir
own and others’ writingand suggesting
improvements

-proposing changesto grammar and
voca bulary to i mprove consistency,
including the accurate use of pronouns
in sentences

-proofread for spellingand punctuation
errors

-assessingthe effectiveness oftheir
own and others” writingand suggesting
improvements

-proposing changesto grammar and
voca bulary to i mprove consistency,
including the accurate use of pronouns
in sentences

-proofread for spellingand punctuation
errors

-assessingthe effectiveness oftheir
own and others’ writing

-proposing changesto vocabulary,
grammar and punctuation to enhance
effects and clarify meaning

-ensuring the consistent and correct
use of tense throughouta piece of
writing

-ensuring correct subject and verb
agreement when using singular and
plural, distinguishing between the
language of speech and writing and
choosingthe appropriate register
-proofread for spellingand punctuation
errors

-assessingthe effectiveness oftheir
own and others’ writing

-proposing changesto vocabulary,
grammar and punctuation to enhance
effects and clarify meaning

-ensuring the consistent and correct
use of tense throughouta piece of
writing

-ensuring correct subject and verb
agreement when using singular and
plural, distinguishing between the
language of speech and writing and
choosingthe appropriate register
-proofread for spellingand punctuation
errors

-readtheir writingaloud clearly enough
to be heard bytheir peers andthe
teacher.

-readaloud what they have written
with appropriate intonation to make
the meaning clear

-readtheir own writing aloud, toa
group or the whole class, using
appropriate i ntonation and controlling
the tone andvolume sothatthe
meaningis clear.

-read their own writing aloud, toa
group orthe whole class, using
appropriate intonation and controlling
the tone andvolume sothatthe
meaningis clear.

-perform their own compositions,
using appropriate intonation, volume,
and movement so that meaningis
clear.

-perform their own compositions,
using appropriate intonation, volume,
and movement so that meaningis
clear.

-leaving spacesbetween words
-joining words and joining dauses using

-expanded noun phrases to describe
and specify

-extending the range of sentences with
more thanoneclause by usinga wider
range of conjunctions, including when,
if, because, although

-choosing nouns or pronouns
appropriately for clarityand cohesion
and to avoid repetition

-using conjunctions, adverbs and
prepositions to expresstime and cause
(andplace)

-extending the range of sentences with
more thanoneclause by usinga wider
range of conjunctions, including when,
if, because, although

-choosing nouns or pronouns
appropriately for clarityand cohesion
and to avoid repetition

-use athesaurus

-using expanded noun phrases to
convey complicated i nformation
concisely

-using modal verbs or adverbs to
indicate degrees of possibility

-use athesaurus

-using expanded noun phrases to
convey complicated information
concisely

-using modal verbs or adverbs to
indicate degrees of possibility




Grammatical
Terminology

Grammar
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-regular pluralnoun s uffixes (-s, -es)
-verb suffixeswhere root word is
unchanged (-ing, -ed,-er)

-un- prefix to change meaning of
adjectives/adverbs

-to combine wordsto make sentences,
including using and

-Sequencing sentences to form short
narratives

-separation of words with spaces
-sentence demarcation (.!?)

-capital letters for names and pronoun

)

-sentences with different forms:
statement, question, exclamation,
command

-the presentand past tensescorrectly
and consistentlyinduding the
progressive form

-subordination (using when, if, that, or
because)and co-ordination (using or,
and, orbut)

-some features of written Standard
English

-suffixesto form new words (-ful, -er, -
ness)

-sentence demaracation

-commasin lists

-apostrophes for ommission & singular
posession

-using the present perfect form of
verbs in contrast to the past tense
-form nounsusing prefixes (super-,
anti-)

-usethe correct form of'a'or'an’
-word families based on common
words (solve, solution, dissolve,
insoluble)

-using fronted adverbials

-difference between pluraland
possessive -s

-Standard English verbinflections (I did
vs | done)

-extended noun phrases, including with
prepositions

-appropriate choice of pronoun or

noun to create cohesion

-using the perfect form of verbsto
mark relationships oftime and cause
-using relative clauses beginning with
who, which, where, when, whose, that
orwith animplied (ie omitted) relative
pronoun

-convertingnouns or adjectives into
verbs

-verb prefixes

-devices to build cohesion, including
adverbials of time, place

and number

-recognising vocabulary and structures
thatare appropriate for formal speech
and writing, including subjunctive
forms

-using passive verbs to affect the
presentation ofinformationin a
sentence

-using the perfect form of verbsto
mark relationships oftime and cause
-differences ininformal and formal
language

-synonyms & Antonyms

-further cohesive devices such as
grammatical connectionsand
adverbials

-use ofellipsis

-beginningto punctuate sentences
using a capital letter and a full stop,
question markor exdamation mark
-using a capital letter for names of
people, places, the days of the week,
and the personal pronoun ‘I’

-learninghow to use both familiarand
new punctuation correctly, including
full stops, capital letters, exdamation
marks,

-question marks,commas for lists and
apostrophesfor contracted forms and
the possessive (singular)

-using and punctuating direct speech
(i.e. Inverted commas)

-using commas after fronted adverbials
-indicating possession by usingthe
possessive apostrophe with singular
and plural nouns

-using and punctuating direct speech
(including pucntuation

within and surrounding inverted
commas)

-using commas to clarify meaning or
avoid ambiguity in writing

-using brackets, dashes or commasto
indicate parenthesis

-using hyphensto avoid a mbiguity
-using semicolons, colons or dashes to
mark boundaries between independent
clauses

-using a colonto introduce a
listpunctuating bullet points
consistently

-sitcorrectlyat a table, holdinga pendil
comfortablyand correctly
-begintoformlower-caselettersinthe
correctdirection, starting and finishing
intherightplace

-form capital letters

-form digits 0-9

-understand which letters belongto
which handwriting ‘families’ and to
practise these

-form lower-case letters ofthe correct
size relative to oneanother

-start using some of the diagonal and
horizontal strokes needed to join
letters and understand which letters,
whenadjacent to one another, are best
left unjoined

-write capital | etters and digits of the
correctsize, orientation and
relationship to one another and to
lower-caseletters ¢ use spacing
between words that reflects the size of
the letters.

-use the diagonal and horizontal
strokesthat are needed to join letters
and understand which letters, when
adjacent to one another, are best left
unjoined

-increase the legibility, consistency and
quality of their hand writing

-use the diagonal and horizontal
strokesthat are needed to join letters
and understand which letters, when
adjacent to one another, are best left
unjoined

-increase the legibility, consistency and
quality of their hand writing

-choosing which shapeof a letter to
use when given choicesand deciding
whether or not to join specific letters
-choosing the writingimplement that is
bestsuited fora task

-choosing which shapeof a letter to
use when given choicesand deciding
whether or not to join specific letters
-choosing the writingimplement that is
best suited for a task

letter, capital letter, word, singular,
plural , sentence punctuation, full
stop, question mark, exclamation
mark

noun, noun phrase, statement,
question, exclamation, command,
compound, adjective, verb, suffix
, adverb tense (past, present) ,
apostrophe, comma

adverb, preposition conjunction, word
family, prefix, clause, subordinate
clause, direct speech, consonant,
consonant letter vowel, vowel letter,
inverted commas (or ‘speech marks’)

determiner, pronoun,
possessive pronoun,
adverbial

modal verb, relative pronoun, relative
clause, parenthesis, bracket, dash,
cohesion, ambiguity

subject, object, active, passive,
synonym, antonym, ellipsis, hyphen,
colon, semi-colon, bullet points




